Personal Notes from Training
	I need to know more about. . .
	Supports or systemic changes we need to make as a team. . .

	E.g. How to tease apart instruction vs. curriculum issues
	E.g. Time to meet with colleagues to share data 

	








	
	






















[bookmark: _GoBack]
 (
Specific Learning Disabilities Eligibility Criteria Options
)[image: ABCPieChart_v3]

MSPA Midwinter Conference Participant Handouts                                February 2012

[image: ]
9

            Questions to Guide Comprehensive Evaluation Design and Collection of Data
	Guiding Questions
	Core Instruction
	Supplemental Intervention
	Specialized Instruction (IEP)

	Access to high quality scientific-research-based instruction 
	How has the team determined the student has had sufficient access to high quality instruction and opportunity to perform within grade level standards?

Minnesota Rule 3525.1341. Subp.1B 
	What supplemental efforts, aligned with grade level standards, were implemented to accelerate the student’s rate of learning and level of performance? 

Minn. Statute 125A.56
Minnesota Rule 3525.1341. Subp.2D
	What has and has not worked to increase access and participation in the regular classroom environment?
What additional supports, accommodations or modifications are necessary to provide access to the grade level standards?

	Limitations in adequate achievement or performance 
(ELL, lack of appropriate instruction in reading or math). 
	What areas of educational performance/ achievement continue to be below grade level expectations?
34 C.F.R. § 300.8(a)(2)
34 C.F.R. § 300.304(b)(3)
34 C.F.R. § 300.304(c)(2) Minnesota Rule 3525.1341. Subp.2A
	What factors limit performance? What supplemental efforts have been successful in mediating the impact?
34 C.F.R. § 300.304(c)(1)(ii)

What about the student’s profile leads the team to suspect a disability and the need for special education and related service supports?
34 C.F.R. § 300.306(b)
	What special education supports would be sufficiently rigorous to accelerate performance towards grade level achievement standards?   
OR
Given previous efforts, what additional supports are required to help the student gain control over academic, non-academic, and transition goals?

	Impairment/ Disability
(Sensory, cognitive delay, emotional or behavioral)
	How is the student functionally limited from making progress towards grade level standards? 
34 C.F.R. § 300.304-.306
How is the student limited from participating in the 5 areas of transition namely work, recreation and leisure, home living, community participation, postsecondary training and learning opportunities
Minnesota Rule 3525.2900, subp. 4(A) 
	What evidence is there that indicates the student needs protections afforded through Reauthorized Federal IDEA 2004 for specific learning disability to make progress towards grade level standards?

34 C.F.R. § 300.8(a)(1) 
34 C.F.R. § 300.304(c)(2)-(7)
34 C.F.R. § 300.8(b)
	What are all the needs that must be addressed and the evidence based instruction that will accelerate achievement towards grade-level standards?

34 C.F.R. § 300.305(a)(2)
34 C.F.R. § 300.304(b)(1)
Minnesota Rule 3525.2710, subp. 4(D)-(E)


Checklist for Improving Problem Identification and Statements

Check box if statements meet the criteria. 
· Problem is precisely defined in measurable and observable terms. A stranger could pick up the document and understand exactly what the student is lacking. 
Recommendations for improvement: 


· When there are multiple problems, all are identified and prioritized.
Recommendations for improvement: 


· Evidence clearly indicates what parts of performance are not meeting grade-level expectations as well as targets specific skills likely constraining performance.
Recommendations for improvement: 

· Information contains only relevant data and informs degree of instructional support needed.
Recommendations for improvement: 


· The statement clearly defines the gap, in quantitative terms, between grade-level expectations and student performance. For students in intervention statement indicates comparison to peers receiving information.
Recommendations for improvement: 


· Statement reflects the most likely target for accelerating skill acquisition.
Recommendations for improvement: 



Document the existing evidence that is available to address the question.

	Guiding Question
	Existing Evidence
	Technical Adequacy
	Information Needed

	How has the team determined the student has had sufficient access to high quality instruction and the opportunity to perform within grade level standards?
	






	
	

	What supplemental efforts, aligned with grade level standards, were implemented to accelerate the student’s rate of learning and level of performance?  
	






	
	

	What, if any, modifications or accommodations are being made within core instruction to enable the student to access content standards?
	





	
	

	What has and has not worked to increase access and participation in core instruction (the general education environment)?
	






	
	

	What educational performance/achievement continues to be below grade level expectations?
	






	
	

	What factors limit performance? What supplemental efforts have been successful in mediating the impact? 
What about the student’s profile leads the team to suspect a disability and the need for special education and related services? 
	
	
	

	How is the student limited from making progress towards grade level standards?
	





	
	

	What data supports the team in ruling out exclusionary criteria? 
	Age-level peers on nationally  norm-referenced assessments: 
Grade-level peers on state assessments: 
Grade-level peers at district level: 
Grade-level peers at school level: 
Grade-level peers at class level:
Grade-level peers in specific sub-groups most like current student (closest true peer group).

Data that distinguishes impact on behavior when instruction is at student’s instructional level. 
Data that distinguishes progress when behaviors are addressed and student is engaged with instruction. 
	
	


Instruction, Curriculum Environment
The resource tool below provides guidance on options to improve core instruction.  This also provides reasons for adjusting and documenting changes to core instruction in order to improve outcomes for sub groups of learners. 
Trouble-shooting to Improve Core Instruction
	Instruction
	Curriculum
	Environment

	Instructional approach or method(s) align with curriculum standards
Missing skills or gaps in knowledge are specifically taught and linked to existing knowledge
Percent of instructional time that is academic engaged time is maximized and transitions are minimized
Structure of lessons includes clear expectations, predictable organization, and appropriate pace
Opportunities for practice are maximized 
Feedback is specific and frequent 
	Content is appropriate given students cultural and linguistic background
Content of materials aligns with standards and is appropriately timed 
Meets principles of Universal Design  
Content is relevant and allows flexibility to develop gaps in prior knowledge

	Arrangement of the room facilitates learning
Expectations explicitly posted, modeled and taught
Management plans in place and executed with skill
Task pressure is developmentally appropriate 
Social/behavioral skills
Adaptive behavior skills
Motivation




Additional materials for Self-study
Journey to Intercultural Competence:  Improving Prereferral Practices among Teachers of African American Students.  A joint project of MDE, Special Education Policy Division, and the University of Minnesota. 
Looking at Learning:  Supporting Native American Students. A joint project of MDE, Special Education Policy Division, and Minnesota State University, Moorhead. 
Response to Intervention  for the Practitioner by Mellard & Johnson 
Assessment for Intervention: A Problem Solving Approach ed. Brown Chidsey

Evaluating Educational Interventions Single-Case Design for Measuring Response to Intervention
Websites 

National Center on Response to Intervention -- http://www.rti4success.org/

Center on Instruction-- http://www.centeroninstruction.org/

Intervention Central-- http://www.interventioncentral.org/

The Iris Center-- http://iris.peabody.vanderbilt.edu/
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